A writing teacher reflects on her professional experiences in the U.S. and in Canada. This personal narrative focuses on the incongruencies the practitioner notices between faculty representation and program recognition in her roles first as a Limited Term Appointment Assistant Professor of Composition and Professional Writing at a Canadian university, and, next, as a tenure-track instructor of writing at a U.S. college. Programmatic differences are attributed to the historic visibility of First-Year Composition in the United States, greater numbers of faculty, and the increased allocation of resources to program development and faculty support.
across my bow, demanding to know why "my program" was passing students who still could not write a single correct English sentence.
In many ways, my Canadian entry into our field was a through-the-looking glass experience.
Incongruencies beset the apparently smooth surfaces of the Composition and Professional Writing programs in which I found my intellectual home. I now realize I was running headfirst into several of the concrete realities resulting from what Landry (2016, p. 63), in her "people's history" of Canadian writing instruction, calls the myths, or meta-narratives, historically connected to Canadian writing programs: that writing instruction is a remedial, non-theoretical-and thus nonscholarly-activity; that placement testing is a sound diagnostic; that grammar instruction is the cornerstone of improved writing; and that if teachers of writing were any good at all, we would be able to 'fix' students in a single course.
It also became increasingly significant to my self-identification with Writing Studies that the LTA fell under the purview of a literature department, a situation familiar to many of us on both sides of the border. Over time I began to believe that the program was not so much under-appreciated by individual faculty members as it was generally subsumed under the priorities given to the department's 'real' business of literary criticism-what Nan Johnson traces to the eighteenthcentury British pedagogical model that has been so pervasive throughout the history of Canadian Writing Studies (2006, p. 44) . Individually, most of the literary and creative writing faculty were attentive and receptive to the two streams of the writing program; I was even asked on several occasions to produce formal proposals for the program's expansion, which were warmly welcomed.
But, I noticed that there was very little in the way of concrete advancement afterward. There was
